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Table 1. Organization of the ELP Standards in Relation to Participation in Content-Area Practices

construct meaning from oral presentations and literary and informational
text through grade-appropriate listening, reading, and viewing

participate in grade-appropriate oral and written exchanges of information,
ideas, and analyses, responding to peer, audience, or reader comments and
questions

speak and write about grade-appropriate complex literary and
informational texts and topics

construct grade-appropriate oral and written claims and support them with
reasoning and evidence

conduct research and evaluate and communicate findings to answer
questions or solve problems

analyze and critique the arguments of others orally and in writing

adapt language choices to purpose, task, and audience when speaking and
writing

determine the meaning of words and phrases in oral presentations and
literary and informational text

create clear and coherent grade-appropriate speech and text

10

make accurate use of standard English to communicate in grade-
appropriate speech and writing

\

Standards 1 through 7 involve
the language necessary for
ELLs to engage in the central
content-specific practices
associated with ELA &
Literacy, mathematics, and
science. They begin with a
focus on extraction of
meaning and then progress to
engagement in these
practices.

Standards 8 through 10
home in on some of the
more micro-level linguistic
features that are
undoubtedly important to
focus on, but only in the
service of the other seven
standards.

The ELP Standards are interrelated and can be used separately or in combination. (In particular, as shown above, Standards 8-10
support the other seven standards.) The standards do not include curriculum statements, nor do they privilege a single approach to the
teaching of social and expressive communication or the teaching of grammar; instead, the standards and descriptors for each
proficiency level leave room for teachers, curriculum developers, and states to determine how each ELP Standard and descriptor
should be reached and what additional topics should be addressed.
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Alternate Organization of the ELP Standards

The ELP Standards might also be framed in relation to narrower domains of listening, speaking, reading, and writing and also in
relation to broader receptive,” productive, and interactive modalities. The interactive modalities category allows for emphasis on the
need for ELLs to meaningfully engage with their peers during content area instruction. (Standards 9 and 10 address the linguistic
structures of English and are framed in relation to the CCSS for ELA Language domain.)

as language proficiency develops. (Phillips, 2008, p. 96)

Modalities Domains Corresponding ELP Standards
Receptive3 modalities: This mode refers to the learner as a reader or e f | . dli g
listener/viewer working with ‘text’ whose author or deliverer is not F:ofnstruc"c me;amlng hrom ohra p:jesentatlon§ an i |ter.ary an di q
present or accessible. It presumes that the interaction is with . . Informational text through grade-appropriate listening, reading, an
! : . . Listening viewing
authentic written or oral documents where language input is and
meaningful and content laden. The learner brings background Reading
knowledge, experience, and appropriate interpretive strategies to the determine the meaning of words and phrases in oral presentations and
task to promote understanding of language and content in order to literary and informational text
develop a personal reaction. (Phillips, 2008, p. 96)
Productive modalities: The mode places the learner as speaker and speak and write about grade-appropriate complex literary and
writer for a ‘distant’ audience, one with whom interaction is not informational texts and topics
possible or limited. The communication is set for a specified audience, Speaking
has purpose, and generally abides by rules of genre or style. It is a and construct grade-appropriate oral and written claims and support them
planned or formalized speech act or written document, and the Writing with reasoning and evidence
IearrTer has an opportunity to_ ‘?'raft' get feedback, and revise, before adapt language choices to purpose, task, and audience when speaking
publication or broadcast. (Phillips, 2008, p. 96) and writing
. . . . . . . participate in grade-appropriate oral and written exchanges of
Interactive modalities: Collaborative use of receptive and productive Listening, . L . ;
o - ) . information, ideas, and analyses, responding to peer, audience, or
modalities. This mode refers to the learner as a speaker/listener [and] Speaking, .
) i . . o . reader comments and questions
reader/writer. It requires two-way interactive communication where Reading,
negotiation of meaning may be observed. The exchange will provide and conduct research and evaluate and communicate findings to answer
evidence of awareness of the socio-cultural aspects of communication Writing questions or solve problems

analyze and critique the arguments of others orally and in writing

* The terms receptive and productive language functions were used for the ELP standards schema, rather than the newer American Council of Foreign Language Teaching (ACTFL) terms used in Phillips
(2008), in keeping with the functional language terms used in the CCSSO (2012) ELPD Framework (which employs the earlier ACTFL terminology).

® The ability to communicate via multiple modes of representation (e.g., non-verbal communication, oral, pictorial, graphic, textual) may be especially important for ELLs with certain types of
disabilities. When identifying the access supports and accommodations that should be considered for ELLs and ELLs with IEPs or 504 plans, it is particularly useful to consider ELL needs in relation to
broader receptive, productive, and interactive modalities when listening, speaking, reading, or writing are not the explicit focus of the construct(s) being instructed or assessed.
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Figure 1. Venn diagram showing relationships and convergences among the Mathematics, Science, and ELA Practices
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Notes:
. MP1-MP8 represent CCSS
Mathematical Practices (p. 6-8).

2. SPI-5P8 represent NGSS Science and
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Framework (p. | I).

4. EP7# represents CCSS for ELA
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Appendix C: Students with Limited or Interrupted Formal Education

Students with Limited or Interrupted Formal Education (SLIFE), also referred to as Students with Interrupted Formal Education (SIFE)
or Limited Formal Schooling (LFS), are limited English proficient students who have entered U.S. schools and function at least two
years below grade level. They are generally recent arrivals enrolling in upper elementary, middle and high school, whose
backgrounds and educational experiences may be quite different from the school environment they are entering. They may have
limited literacy skills in their native language. Their education may have been interrupted for a variety of reasons, including war, civil
unrest, migration, poverty, relocation, or having limited access to school.

These students face many challenges. They are trying to learn academic content while simultaneously learning English—a challenging
prospect for all English Language Learners (ELLs). These students have the additional challenge of trying to learn the culture of U.S.
schools and navigate expectations that may be significantly different from the educational environments from which they came. If
they are in high school, they may also have limited time to successfully meet these goals in order to graduate. Regardless of prior
schooling experiences, efforts should be made at the time of enrollment to place these students in age and grade appropriate levels.

While some of these descriptors below may not be present in each SLIFE student, and some indicators may be present due to other
factors, the following descriptors may be helpful when considering whether or not a student’s educational experience has been
affected by limited or interrupted schooling.

Indictors that a student may be SLIFE include:

Inadequate school records, no school records, or school records with gaps

Reports by student and/or parent/guardian of not having attended school

Poor attendance records from prior schools, frequent absences, and/or tardiness at current school

Low literacy level in the native language

Weak grasp of grade-level content material due to lack of opportunity to learn English or lack of school experiences
Lack of awareness of the basic expectations of the school environment

= =4 4 -4 A8 -

(Indicators adapted from Meeting the Needs of Students with Limited or Interrupted Schooling: A Guide for Educators, DeCapua,
Smathers, and Tang, 2009)
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Identification of SLIFE Students
The following information/assessments may be useful in identifying students:

T

)l
T
T
)l

Student/parent interview that includes background information on prior schooling experiences
Last grade completed in another state or country

Writing samples in native language to determine literacy in native language, if possible
Language proficiency assessment to determine level of English acquisition

Math or other content assessments

General Teaching Strategies for ELLs with Limited or Interrupted Formal Education
Though not an exhaustive list, the following strategies can provide needed support to ELLs in the content classroom:
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Key terms and concepts on display

Thematically organized curriculum which may include fewer topics and given more time

Intentional use of advance and graphic organizers

Access prior knowledge using KWL charts or other strategies

Drawings, diagrams, graphs, and other visual aides

Scaffolding strategies, such as sentence frames/starters to give students the academic language they need to practice
Multiple instructional approaches/using the multiple intelligences theory to make concepts understandable

Models and manipulatives to demonstrate concepts

Small group work/cooperative learning strategies

Using “think aloud” techniques to solve problems

For newcomers with limited language skills (verbal output), consider alternate ways of responding to show understanding of
concepts

Application of problems in a contextual situation to make learning relevant to real-life experiences

In content classes, focus on the meaning ELL students are conveying, not so much on their grammar and usage

Explicit teaching of vocabulary/academic language—not in isolation, but coupled with drawings, pictures, or sentence frames
to aid memory and add context

Directly teaching study skills

Provide supports for note taking with the use of visual/advance organizers, sentence frames

Collaboration between ELL and content teachers in planning and support

Strategic use of linguistic accommodations in classroom and assessment
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Teaching Literacy to ELLs with Limited or Interrupted Formal Education

According to the authors of Developing Literacy in Second-Language Learners: Report of the National Literacy Panel on Language-
Minority Children and Youth (August, Shanahan, 2006), ELLs benefit from the same reading components identified by the National
Reading Panel (NICHD, 2000)—phonemic awareness, phonics, fluency, vocabulary, and text comprehension as other learners do.
The authors add, however, that while these components are necessary, they are not sufficient for teaching language-minority
students to read and write proficiently in English. Oral proficiency in English is critical as well—but student performance suggests
that it is often overlooked in instruction. Well-developed oral proficiency in English is associated with reading comprehension and
writing skills. It is not enough to teach language language-minority students reading skills alone. Extensive oral English development
must be incorporated into successful literacy instruction. The most successful literacy instructional practices for ELLs are programs
that provide instructional support of oral language development in English, aligned with high-quality literacy instruction. In her
book, Classroom Instruction that Works with English Language Learners, Jane Hill notes that in the urgency to teach reading and
writing often in response to high-stakes testing, the need for students acquiring English to listen and talk has been overshadowed.
Good writing grows from good speaking. To improve written language output, students need opportunities to practice rich academic
talk.

If the measures listed above indicate a student’s education has been interrupted or is limited, begin with the Early Literacy Readiness
Skills for SLIFE Students (see below). Another resource educators may refer to are the Common Core State Standards (CCSS) for ELA
section Reading: Foundational Skills (NGA Center & CCSSO, 2010). This guide is a very in-depth listing of basic reading skills in a
strategic order by grade level. Here is the link: http://www.corestandards.org/ELA-Literacy/. The resources referred to are not
considered to be pre-requisites to the standards; rather their purpose serves as a place to start with some students. Integrate the
Nebraska English Language Proficiency and English Language Arts Standards as appropriate.
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Early Literacy Readiness Skills for Students with Limited or Interrupted Formal Education

READINESS SKILLS ‘

Example Indicators

SPEAKING AND LISTENING
Phonological awareness
Divide words into individual phonemes (sounds)
Divide spoken sentence into individual words
Distinguish rhyming words from non-rhyming words
Produce rhyming words
Identify and isolate the initial and final sound of a spoken word
Add delete or change sounds to change words such as, cow to how
Blend sounds to make words

EADING READINESS
Recognize environmental print
Begin to choose own reading materials
Recognize own name in print
Hold a book and turn pages correctly
Can indicate front and back parts of the book
Respond to illustrations in book
Participate in group reading
Begin to make predications
Begin to make connections to own experiences
Memorize pattern books, songs, poems, and familiar books
Understand print conveys meaning
Begin to read environmental print
Read using one-to-one correspondence (match finger to words being read)
Follow top to bottom, left to right, and front to back
Know letter names

Know letter sounds

Begin to read basic sight words

Read books with simple patterns

Can identify title, author, and illustrator
Begin to read own writing

Read simple early readers
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WRITING READINESS

Rely on pictures to convey meaning

Begin to label and adds words

Demonstrate that print conveys meaning

Write recognizable letters to represent words

Tell about own pictures and writing

Write top to bottom, left to right

Begin to demonstrate understanding of letter/sound relationship

Copy letters and words from a model (Environmental print)

Print upper/lower case letters legibly

Use beginning consonants to make words

Use beginning and ending consonants to make words

Use beginning, middle, and ending sounds to make words

Write using invented spelling

Write names and familiar words

Begin to use proper spacing between letters and words

Begin to write recognizable short sentences

Begin to use simple punctuation in writing such as, capital letters and periods

A=A A=A A A=A A=A A=A A=A =A==

Begin to read own writing
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Teaching Math to ELLs with Limited or Interrupted Formal Education

As mentioned previously, ELLs have the double duty of trying to learn academic content while simultaneously learning English. For
SLIFE students, this becomes even more challenging given their lack of prior schooling experiences. Teachers are tasked with helping

students develop important mathematical concepts while also teaching them the academic language necessary to achieve state
content standards. It is increasingly clear that while math and other content-based vocabulary is important for ELLs to know,

teaching vocabulary words alone is insufficient to meet the demands of the college and career ready standards. Students will benefit

from strategies that provide practice in participating in academic conversations. ELL teachers and classroom teachers working

together to identify the language demands of a content lesson, paired with strategic scaffolds can give these students the support

they need to participate in the curriculum. The Early Math Readiness Skills for Students with Limited or Interrupted Formal Education
(see below) give teachers a place to start, with the goal of integrating the Nebraska English Language Proficiency Standards and Math
Content Standards as appropriate.

Early Math Readiness Skills for Students with Limited or Interrupted Formal Education

MATH READINESS*

*Students can demonstrate math readiness in English or native language.

Distinguish between numerals and letters

Count orally to 10

Say, read and write numbers to 20

Say, read and write numbers to 100

Count objects to 10 (Make one-to-one correspondence)

Count objects to 20 (Make one-to-one correspondence)

Count objects to 100 (Make one-to-one correspondence)

Count backwards from 20

Understand part to relationships

Relate money to buying

Recognize currency

Begin to relate time to personal life, such as calendar and clock

Sort objects according to size, shape and color

Recognize patterns in the environment

Use measurement for comparison such as, more/less, bigger/smaller

Count to 10 by 2’s, 20 by 5’s and 100 by 10’s

Add and subtract by manipulating objects

Use time vocabulary such as, seasons, months, hours, and minutes

Identify shapes

=Al=al=a=aAa=a|=Aa=Aa =A== =2 =A== =A== =

Interpret developmentally appropriate math symbols (+,-,x,=)
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