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What is your current role?

What is your current 

knowledge and/or 

past experience with MTSS?  
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PARTICIPANT OBJECTIVES:   

1. Articulate at least one defining component of 
an MTSS service delivery framework. 

2. State at least one benefit for moving an early 
learning program into an MTSS service delivery  
framework.

3. Identify at least one strategy for moving an 
early learning program into an MTSS service 
delivery framework.  



What is MTSS?

A whole-school data-driven framework for improving 

learning outcomes for ALL students delivered through a 

continuum of evidence-based practices and systems.



What is MTSS?

ÅGoal:  to identify children who 

may be struggling to learn and 

intervene early so they can 

catch up to their peers.

ÅIt can be designed to identify 

children who are struggling in 

academic or behavioral

areas. 



ÅPROMOTE development of essential 

skills known to correlate with success in 

later school and community settings.

ÅPREVENT delayed growth and 

performance challenges by targeting 

critical foundation skills.

ÅPROVIDE timely evidence-based 

interventions of the proper dosage to 

ameliorate delays or challenges.

MTSS Service Delivery System is designed to . .



ÅThe responsibility of just a few specialists  

ð general educators are key!

ÅAn excuse for delaying a special education 

¶ÿññ ȡɾ Ʌɐʌṟ



How is MTSS different from typical 
practice in early education?

In typical practice in early educationé

ÅWe donôt usually systematically address the range of 

individual differences that exist across children.

ÅWe often wait for significant delays before we 

provide additional support (and then it is a referral to 

special education). 



How is MTSS different from typical 
practice in early education ?

ÅMTSS identifies who needs the additional support 

and provides a continuum of evidence-based 

practices within the general education settings.

ÅThe focus of MTSS is preventionðproviding 

additional support as soon as itôs needed for 

success.

ÅThe aim of MTSS is to use proven instructional 

strategies. 



Contrasting MTSS for Young Children with 

MTSS for K ï12 students 

ÅTypes of systems

ÅProgram vision  and  

philosophy

ÅCurriculum, instruction, 

environment and 

assessment

ÅTeaming structures   

and compositions



1. Allchildren can learn and achieveé.when they 

are provided with high quality supports to match 

their needs.

2. Instruction should focus on both academic and 

behavioral goals.

3. Children showing signs of delay should be 

identified as early as possible and should be 

provided with a level of instructional intensity to 

match their needs.

Core Principles of MTSS



4. Interventions to address childrenôs needs should 

be designed by collaborative teams. 

5. All intervention should be based on evidence-

based practices and implemented with fidelity.

6. Childrenôs responses to intervention should be 

continuously monitored.

7. Interventions should be informed by student 

data.

8. .

Core Principles of MTSS



Seven Core Components / Defining Features

Layered
Continuum 
of Supports

Evidence-
Based 

Practices 

Emphasis 
on Fidelity

Universal
Screening and 

Progress 
Monitoring

Data-Based 
Decison 
Making

Family, 
School, and 
Community 
Partnerships

Shared 
Leadership 



Layered Continuum of Supports

Highly individualized 

outcomes and 

teaching/caregiving 

strategies

Targeted outcomes 

and 

teaching/caregiving 

strategies

Core or universal 

outcomes and 

teaching/caregiving 

strategies

Core or universal 

outcomes and 

teaching/caregiving 

strategies

Core or universal 

outcomes and 

teaching/caregiving 

strategies

Increased individualization, intensity, 

and frequency of instruction

Decreased  

individualization, 

intensity, and frequency 

of instruction

STRONG CORE / TIER 1!

ÅMultiple tiers 

ÅTiers are additive

ÅSeamless boundaries

ÅMovement through tiers

ÅTiers for different skills 

and/or domains



Evidence -Based Practices

What are they and why are they the best starting point?



ÅñProven techniquesò that have rigorous multiple studies that have 

demonstrated their effectiveness

(e.g., Pyramid Model:   see next slide)

ÅFew practices in EC meet the strict definition of EBP; however, 

but there are some

ÅEven practices with strong evidence 

may not work for all children.

ÅPractitioners can provide own evidence 

through progress monitoring data:  

Practice-based evidence

Evidence -based practices 
are the foundation



. 

Randomized trial showed that: 

ÅChildren in Pyramid Model 

classrooms had better social 

skills and less problem 

behavior

ÅTeachers receiving training 

and practice-based coaching 

were better implementers of 

Pyramid Model Practices than 

those who were not trained or 

coached. 

Pyramid Model: An Example of 
Evidence -Based Practice

Hemmeter, M. L., Snyder, P. A., Fox, L., & Algina, J. 

(2016). Evaluating the implementation of the Pyramid 

Model for promoting social emotional competence in 

early childhood classrooms. Topics in Early 

Childhood Special Education, 36, 133-146



Fidelity of Interventions

ÅInterventions implemented with low or inconsistent fidelity 

are less likely to workðchildren wonôt show change.

ÅWithout measurement of fidelity, you donôt know if the child 
needs a different intervention, a more intensive intervention, 

or the same intervention with better implementation.

LESSON:
Make sure an intervention is being 
implemented correctly before 
recommending changes to it. 



Layered Continuum of Supports

Highly individualized 

outcomes and 

teaching/caregiving 

strategies

Targeted outcomes 

and 

teaching/caregiving 

strategies

Core or universal 

outcomes and 

teaching/caregiving 

strategies

Core or universal 

outcomes and 

teaching/caregiving 

strategies

Core or universal 

outcomes and 

teaching/caregiving 

strategies

Increased individualization, intensity, 

and frequency of instruction

Decreased  

individualization, 

intensity, and frequency 

of instruction

Tier 1 is the 

foundation



What is High Quality Tier 1?

ÅHow does a program know when they have/donôt 
have a strong Tier 1? 

ÅFactors to consider when evaluating Tier 1:

curriculum, instruction, and child data

ÅWhat happens when Tier 1 is not strong?

ÅUsing professional development and ongoing coaching 

to ensure continuous quality of Tier 1 implementation.



ÅOral language/Vocabulary

ÅComprehension

ÅPhonemic Awareness

ÅAlphabet Knowledge

ÅDialogic Reading 

(Whitehurst)

ÅExplicit Instruction 

(Archer) 

Å I do, We do, You do

ÅWorld of Words (Neuman)

Essential Ingredients in Tier 1 Early Literacy

4 Key Content Areas Examples of Evidence -
Based Practices



Problem  Identification
Is there a difference between current 

performance and expected or desired 

performance?

Plan Evaluation
How is/are the student(s) 

responding?

Intervention       

Implementation
What can be done to reduce the 

difference between current and 

expected/desired performance?

Problem Analysis
Why does the problem exist?

Steps of the Problem-Solving Model 

Figure 4.1. Steps of the problem-solving model.  Source: Batsche, G. et al., 2005.    



ÅPURPOSE: determines how well core curriculum is working 

for the majority of students

ÅTOOLS:  very brief assessments on key elements of the 

curriculum; these are NOT the same as developmental 

screening tools 

ÅFOCUS: all students

ÅTIMEFRAME: students usually assessed three times a year

Universal Screening



Universal Screening and 
Progress Monitoring 

Universal 
Screening 

Does Child 
Need Greater 
Instructional 

Support? 

Tier 1

Tier 2

Tier 3

Progress 
Monitoring

Progress 
Monitoring

NO

YES

YES



Two Different Tiered Models


